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REPORT OF THE
TASK FORCE ON RACE RELATIONS AND EDUCATION

PREFACE

1
|
!
r

purpose of this report is to present the results of research
nducted by the Social Development Commission/School Board Task Force
Race Relations and Education in Charlottesville. The Task Force
s charged with developing recommendations for long range plans and
immediate action designed to improve and promote access to
ucational opportunities for all students. It is part of a broader
)cial Development Commission study of Race Relations in
arlottesville and overlaps with a study conducted by the School
ard's Issues Task Force.

@ problems the report addresses are rooted in the issues surrounding
ducational achievement for blacks and in the complex social and
istorical conditions which underlie race relations in
flarlottesville. They are based on community issues such as housing,
pemployment, and inequities in the standards of life of various
eighborhoods; conditions which have been shaped both by history and
' circumstance.

| Charlottesville, as elsewhere throughout the south, the races were
pt separate by law and custom. Segregation, which reinforced
ltural differences, often reinforced socio-economic dfferences as
€ll. Change came slowly--for the schools and for the community. The
hools' involvement in change began with the total desegregation of
2 City's school system in the late 1960s. A series of reports
ed through 1981 details the progress made as the community and the
iehools looked for ways to bridge differences and bring the two races
gether (Cooper, 1976; Crowe, 1971; Department of Community
levelopment, 1976, 1977; Harris & Gray, 1981; Kirshstein & Wilken,

178; Rodgers, 1981; Wescott & Tunstall, 1976. Copies of each are
failable in the Department of Community Development).

@ desegregation of the public schools was only the beginning of the
Ve toward racial understanding and socio-economic equality. The
ports reveal that, despite efforts to change, desegregation had not
gnificantly changed some attitudes and patterns of behavior which
rpetuate educational and socio-economic inequities. Although much
‘ogress has been made, it is hardly surprising that some of the same
oblems documented in 1976 still remain today. This report and its
icommendations will address some of those problems. The report will
CuUS on problems which relate to public education and community
lations. The two are inseparable: problems found in the schools
inate in the community, yet we look to our schools to solve those

Lems .

storically, the problems surrounding desegregation/integration of
*hools in Charlottesville have been rooted in black/white relations.



ix Sections, The first Sectio;
rYace ang education e

Section describpes how
developed and Outlinesg the research procedures. Sect

through Six Present recommendations Proposeq by
subcommittees: Section IX1; i

Each subcommittee developed its own report, stating the sy
objective, providing Q4 brier background to the issue at
concluding With a Series of recommendations. Data justi

for ways to implement
included (% further data ig desired,
A)

(housing, employment, human Services
a8 decisive effect on Whether bParents and oth )
the Schoolsg and, thereby, help the Schoolsg builg th i

The recommendations Provide
directives for Specific action, The Task Force Proceedeg in ¢
recognizing that the Schoo} Boar 3 i
Ultimate responsibilit

e
Specific Programs would pe more effective and appropriate 1f %]
designeq by those most familiay With the resourceg and Cconstra i
i those assigneq to carr out

administrators) haq input

We eXpect them to tes:
Ung adultg With the G




mendations

d to excl point with pride to the public schools as the route to social

nd policif“ility for immigrant groups during the 19th Century and wonder why
ottesville l€Y are failing the poor today.

gsegoggzgs;we say the failure lies in the schools: Poor ghildren, they say,
t be desig ve deprived backgrounds and children with deprived backgrounds are
racked." Organization, which is necessary tc meet students' varying
geds, becomes rigid. Teachers expect failure and the expectation is
S provide41filled' Those who see the failure of the public schools in this
and outlin® argue that neither the school atmosphere nor the general
! the St[‘,riculum meets the needs of poor (in both senses of the word)
tions thzudents.
Task For

b Lana Staﬁé ers say the failure 1lies in the community. Poor children, they
b Section13”' are not motivated to succeed in school; if they are black, they
’Section purt discrimination. School can be difficult for a student with less

fhan adequate preparation and, for many students, difficulties are
ien not as a challenge but as rejection by the system. Those who see

subcommittie Problem in this way blame the students and their community. They

at hand ly poor students give up too easily, their choice reinforced by a
: Samily with a history of failure in school and a peer group which

tifying mily Yy P group

t each a values educational achievement.

Rl e problem is complicated by racial issues. Blacks, in general, have
Wer socio-economic status and lower educational achievement than
e report a‘“tes. For many complex reasons the differences continug to appear
e communiﬁ , each clasg proceeds through.the scpoo}s. The outward signs of tpe
s can do a iCreasing differences are obvious. Within the schools, espgc1ally in
belief tH e higher grades, students separate by race. The separation can be
ocial futy xocent{ as when students sel;-select act1v1t%e§ §nd classes to be
25 educati‘“h f;lends--regardless of interests and ab111§1es. It can be
etc.) h liscriminatory, as when teachers or counselors advise black students

{ i8S éu 3 ( take lower level classes on the assumption that the student cannot
y futurzpo indle a more difficult program. It can be unthinking, as when the
* Jeed to organize and administer large numbers of students makes it

-ather thioty to overlook the needs of students who do not understand how to

n this waRNEEEEEEEERECHOOL careers.

Ezs?on haghy behavior that serves to separate by race rather than interest and
P tggy szfa lity hurts the students and prevents the school from doing its job.

straints a

lése problems are common across the United States. They exist in
S, stafi

narlottesville. In our city, blacks hold a disproportionate
percentage of lower-paying, lower-status jobs (Table Fse Black
gnemployment doubles that of whites (Table II). As a percentage of

jeir number, more blacks than whites live in poverty (Table III).

imilarly, in Charlottesville the over-all educational level of blacks

lower than that of whites (Table IV).
o teach oy

the complepy

1976 Social Development Commission report on race and education
to furthe

wvealed a "wide and obvious difference between those who see the

:gﬁ%ltarifzhlic schools as a necessary stepping stone to higher education and
. ;ﬁzegz'yose who see the public schools as the end of education" (Report,

Sy 9.2). The difference is between black and white students. Nineteen




Youths who graduated in 1975 continued ¢
education or training (26.7 bercent) while 193 of 256 white
continued (77.34 bercent). Black students were
advanced Courses and dig not achieve as well
counterparts on Competency tests.

The same kinds of differences still can bpe Seen. Overall pj
enrollment at Charlottesville High School is 31.8 percent. At
Same time, black enrollment in advanced courses in English, Mg

Science, Foreign Languages anqg Social Studies never exceeds
percent.

The statistics reflect a problenm which has been a continuing con
of the Charlottesville School Board. The frustrations underly
those statistics surfaced during a week of racial y

school in March, 1984, That incident was the catalys

IT. BACKGROUND

race relations was needed, the Social Development Commission eleg
to make race relations their major priority for 1985 i
to limit the Scope of the study, the issi

address two major interrelateqd concerns: (1) Race Relations
Education, ang (2) Race Relations ang Employment. Both had pe

studied by the Commission in 1976. There was, therefore, a history
concern for the issues involved as well

as previously-m;
observations and recommendations, It would bpe Possible to trg
progress as wel]l as to identify areas which continue to
Problematic, in addition, the incident at Charlottesville

School and the climate of concern which followed i
taken as signs that Something further heeded

In October, 1984 an Issues Task Force was form
The purpose of that Task Force was to study

socioeconomic status surfaceq as over-riding barriers to educationp
equity in Charlottesville's public schools (Assuring Equity, Marg

to propose recommendations whi
would strengthen the school division'sg educationa] endeavors,

ed by the School Boa
ways in which race a

The Social Development Commission'sg work be
Issues Task Force was drawing to a close.

formed. The Subcommittee on Race Relations
through the Commission ang with Community p
research employment issues. The results of Pha

designed to bpe completed in two pPhases, will
Council in the fall of 1985

gan as the work of ¢t
Two subcommittees wel
& Employment work

The Subcommittee on Race Relations and Education
in December, 19g4 with the Charlottesville School
Force was formeq; that task force was €Xpanded to
the City Councii and staff ang Students frop Cha
School. Following from the wWork of the Issues Task Force, tj

a broader mandate. 7Itg focy



; s to be policy change and the school/community link. The Task Force
“inued thgceived its charge from City Council in February, 1985. It began
white youfjrk in March.
apre§ented
their whi gather data--information and opinion--from the various groups
ffected by race relations in the schools, the Task Force conducted a
sries of meetings, inviting guests from the schools and the

’erall bl@#mmunity. Minutes of these sessions are available from the
nt. At fgpartment of Community Development.
ylish, Mat

exceeds March 4, 1985 School administration including the

superintendent

) 1 March 28, 1985 Dr. Joseph Mooney, School Board member
luing conce and psychiatrist (children & youth)
3 underlyi May 1, 1985 Teachers (8 invited, 8 present)
: aF the hif May 9, 1985 Representatives of the black community
this reporf (10 invited, 7 present)

B May 23, 1985 Representatives of community interest

groups, including representatives
from the Issues Task Force
(17 invited, 13 present)

June 5, 1985 Charlottesville High School students
(10 invited, 6 present)

t a study £
lon elect
ven the nef

ts 'focuSE.qaddition to the Task Force meetings, each subcommittee conducted
lations ajndependent research. They met with school officials, outside experts
th had befnd others.
a history @&
viously-mafhe Task Force focused on four questions to define the issue of race
e to trafelations in the schools. 1) In what ways do the racial attitudes of
inue to Beachers and staff influence black students' academic achievement? 2)
sville Hiflow does school organization and curriculum planning support the
s wake weltracking' of black students? 3) In what ways does and should the
lack community participate in helping its young people advance
sademically? 4) In what ways do or should the schools help students
epare for their future? These gquestions defined the task areas
spresented by the Task Force subcommittees: Teachers and Staff,
riculum and Enrollment, Parental and Community Involvement, and
sst-secondary Education and Training. BPR

chool Boar
ch race a
education
uity, Marci

tions whiq

rs. t was not the Task Force's intent to place blame but to seek
| olutions. It was guided by underlying assumptions that schools are
vork of thfor helping each student reach his or her academic potential; that an

ittees weldrderly and supportive environment is necessary if teaching and
nent workélearning are to be efficiently accomplished; and that such an

C Staff environment will come into being when black and white students,
their studyjfeachers, and administrators develop an understanding and appreciation
ed to citef the history, culture, life situation, needs, and social concerns of

hose different from themselves. Thus this report focuses on finding
ays to increase interaction between individuals and groups, on ways
5 improve that interaction through training in human/race relations,
nd on ways to identify and meet the needs of students of all races.

vork sessig
\ Joint Tasg
> members o

ville Higlfhe Subcommittee on Teachers and Staff found that the racial attitudes
Force, thiof teachers, counselors, and staff had a significant impact on

Its focu




S e —,————

L11,

students' progress through school. Teachers and counselors

encourage black students to take difficult courses and help them ¢
the rough spots. But many black students said they were

encouraged to extend themselves and some said they were given 1ijf
help when the work became difficult. While the students felt i
teachers were not racist, they were discouraged by a basic:
non-supportive environment. Others were concerned that some teac}
appeared to be reluctant to impose equal standards for behavior
achievement all students. The subcommittee concluded +that teache
counselors, and staff were not adequately prepared to deal with bl
students' various needs. The subcommittee's report focuses 1) ony
to help teachers and staff understand and empathize with being bl
and/or poor and 2) on practical ways to mediate cultural difference

The Subcommittee on Curriculum and Enrollment found that there v
insufficient data to evaluate curriculum planning and sct
organization as it related to the tracking of black students. 1
recommended regular and systematic data collection and pPosed a ser

of questions designed so that data would be useful in planr
programs.

The Subcommittee on Parental and Community Involvement found that 1
black parents and many poor parents were not involved in . t§
children's education. They heard many reasons for this lack
involvement: getting to school is difficult for some; some have
memories of earlier experiences and are frankly distrustful; some
not sure what is expected--or feel they have little to offer. Desp
this, parents who are not involved in their children's education
want their children to succeed. The subcommittee's recommendati

focus on ways to encourage black and/or poor parents to become m
involved in school and education.

The Subcommittee on Post-secondary Education and

Training found t
few black students had planned f

or their future in any systematic w
This was true both for students who wished more education and th

who would be looking for work. The subcommittee's recommendati
focus on ways to help students plan throughout their school careers

Each subcommittee developed recommendations based on its findin
These recommendations are presented in the sections which follow.

THE SUBCOMMITTEE ON TEACHERS AND STAFF

The objective of the subcommittee on Teachers and Staff was
investigate the human relations training programs available
Charlottesville teachers and staff, and to recommend ways to enhar
their sensitivity to human relations issues.

Human relations, as defined by the subcommittee, refers to the abili
of teachers, staff and students to understand and deal effectivq
with differences, especially racial differences within the scho

community. In their research and recommendations the subcommitt
focused primarily on the racial attitudes and behaviors of teach
and staff. This focus was based on four assumptions. First,



inselors fachers and staff behavior influences the racial atti?udes of their
elp them opudents. Second, how teachers and staff behave influences the
oy were elf-images of mlnorltleg. nrras; the'attltudes gf teacpers qnd staff
given 1jit@Ward minorities may influence curriculum choice which, in turn,
ts  felt péifiuence students' futures as students and wgrkgrs. Fourth, at this
a basicafle® the Task Force can recommend changes within the schools more
some teachdPropriately than it can propose changes in the broader community.

behavior & ‘
1at teache@=fULOUNC

1l with : . . \ .
s 1) onbéﬂ‘its efforts to meet its objective, the Subcommittee on Teachers and
1 being pl&aff reviewed and analyzed existing 1literature on human relations;

alyzed the broad range of factors included in a definition of human
lations; collected information regarding Charlottesville's teachers:
. there we ntified and analyzed in-sgrvice' education courses (1982-85) ;

and schh‘lyzad the role of the Multi-Ethnic Committee; held meetings with
dents THRE Multi-Ethnic Comm}tteg; and 1n§erv1ew§d teachers, adminlstrators
sed a'ser}n‘consultants regarding inter-racial attitudes and behaviors.

in plannj

lifferencet

e subcommittee identified three aspects of race relations in the
lool setting: dealing with feelings and emotions, understanding the
jues, and developing inter-personal skills. It concluded that each

i that Must be addressed as part of a sound race relations program.

d in the

:;e igsz ' : £, teachers need to develop or strengthen their sensitivity to
ul; some B ir own values and to the need for racial understanding. They must

ome aware of and sensitive to cultural differences, environments,

- - Deciy lifestyles.

education
ommendatig
become mg

¥
cond, a climate of understanding within the schools can develop only
 teachers, staff and administrators share basic information on the
Y8 1in which social conditions influence education. They must
knowledge and address such over-riding realities as racism in

-l

teigggg EL ciety, poverty, the single-parent family, and the effect of the
A . . ' -

n and tho ly on the child's learning.

i c:?igﬁ;’ drd, good human relations in the schools demands that teachers have

skills and competencies needed to function in a pluralistic

ts findingtaooroom. Teachers should become aware of their verbal and nonverbal

B 1oy itterns of communication. They should develop the skills needed to
s rture motivation, to promote healthy self-concepts in all students,
d to adapt to different learning styles. The proper curriculum can
1lp both the teaching staff and students to become comfortable and

mpetent in a pluralistic classroom.
:zilagiz | . teachers pave an opportunity to acquire new skills and apply
. to enhandiose skills in the classroom, they grow as teachers and as
ndividuals. When existing strengths are identified and supported and
n there is the opportunity for peer interaction and feedback,
the abiljifMeryone benefi?s. The mechanism for agquiring new skills,
effectivel@entifying existing strengths, and getting reinforcement for both is
the schogv@ilable under the 9x1st1ng organlzaFlonal sys?em of.the schools.
ubcommittetlme, designated as '}nTserv1ce' days, is set as;de during tpe school
of teacher®@r for teacher tra;nlng and development. Duylpg in-service days,
First, hotudents are given time off and teachers participate in workshops,
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25 Recommendation: Develop a s stem-wide Race Relations Curricul
There shouls 1o _2eVelop a System-wide 2ace Relations

seminars, or short courses--typically with a specific theme or

These in-service days can be used to foster the kind of growth ne
to improve race relations in the schools

they work to improve race relations in their Classrooms,
subcommittee recommendations center on ways in which
Charlottesville City Schools might strengthen in-service activ
Thus the term will appear frequently in this report. Although 1
recommendations Specify in-service activity, the subcommittee wg
like to Suggest that other options (e.g. allocate a Certain numbe

departmental or staff meetings to discussions of race relati
issues) be considered, as well,.

Recommendations
3 I Recommendation: Work out Solutions to Race Relations Issue
ascommendation: —=& YUt Solutions face Relations

in Each School.
Working with an established set of System-wide policies
guidelines, bersonnel in each school should discuss the r
relations issues they face and work out solutions that meet th

needs and resources. In-service days should be scheduled
this purpose.

Justification: Studies show that in-service Programs are q
effective in developing skills when they put those involved in
active role and address specific issues of concern. The rac
balance will vary from school to School, as will the studen
backgrounds ang the skills ang abilities they bring to the
task. Because of this and because teachers/administrators/st
are more likely to benefit from in-service activities that :
linked to specific classroom concerns, an important part
in-service should be developed within each school.

Implementation: Instruction should emphasize demonstratiop
role-play, simulations or other involvement learning activitie

These might include social activities as well as forn
mechanisms (in-service) for teachers to develop and improve hug
relations. Those in charge of Planning in-service days sho
use fellow teachers, community members, and parents whenev

possible. They should share successful programs with oth
schools.

There should be System-wide curriculum development to insure th
cultural pluralism and effective human relations skills are
integrated at all grade levels and all subject areas.

Justification: Although many race relations issues can aj
should be dealt with within each School, some issues are gener
and will recur in most settings. Specific parts of th
curriculum in each subject area should be designated to addres



theme or

these issues. This should be done by central administration with
growth nes ‘

- help of teachers and with additional help from the
ti-Ethnic Committee. (See Appendix B for a description of
. s committee and a list of its members.)

2 effective 1

iSsrooms, s ementation: The school administration should examine the

- Wwhich lti-Ethnic Committee's purposes, goals, and organizational
LCe activi icture to consider whether the committee should be revised.
Although q Committee's purposes, goals and organizational structure

mittee wo
ain number
Cce relati

d enable it to help teachers, administrators, and staff in
daily planning and help central administration develop a
m-wide human relations curriculum. It should be reorganized
such a way as to be advisory to central administration.

endation: Develop Social Issues In-service Programs.

hool administration should provide an opportunity for

hers to increase their knowledge of both the positive aspects
the black experience and of the negative effects of adverse

' conditions to promote empathy and improve human relations.

tial in-service activity--workshops, seminars, short

ions Issues

Oolicies 8s, discussion groups and the 1like--could be developed
Iss the r d understanding social problems. At the same time, student
l; geft th ities which focus on black achievement and which promote
heduled

ive inter-racial exchanges should be developed.

ification: Providing  Dbasic information on minority
vements as well as on societal influences on self-perception
educational achievement can be an effective way to improve
ions between the races. Such information should increase
he student lerstanding and thereby help teachers, staff, and students of
Ng to the races to deal more effectively with each other.
rators/sta Teac ers/administrators/staff can and should be taught to
e: that & irstand and view education as only one facet of a student's
2! part '

MS are mc
volved in
The raci

.ementation: Teachers, administrators, and staff should be

nstration lved in designing professional in-service programs with goals

activitie activities which are designed to improve their understanding

as form the black experience. This should include both a history of
Iprove hum ick achievements and a investigation of the social conditions
days shou influence educational outcomes for many black students. A

S whenewv:

ral curriculum should be developed first so that everyone has
with oth

ic core of information. From this base, school personnel
d be encouraged to find out what life outside of school is

for the children they serve. One mechanism for
plishing this is for teachers and staff to meet with parents

Curricul eir local environment as well as to attend neighborhood
insure tha )ciation meetings. (A listing of neighborhood associations
ls are map of neighborhoods is included in Appendix C.)
dation: Evaluate Professional Staff on Human Relations

3 can a Skills.

re generi dates' attitudes toward and skills in human relations should
S of +h ong the criteria for teacher recruitment and selection. The
to addres uation of a teacher's human relations skills should be an
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important part of the overall assessment of teacher pProgress.

Justification: Human relations is by its nature a sensitiz
concept; that is, human relations involve attitudes and feelj
as well as information. a patterned relationship evolves thro
interaction. 1In the school setting, teachers play a major n
in determining what that pattern will pe. An attitude wh
promotes racial understanding leads to a better 1learn
environment for all students. A school administration which
interested in developing good race relations will evaly

candidates ang professional staff on their human relati
skills.

Implementation: The School Board should contact Deans of
Schools of Education in Virginia's colleges and universities

recommend more emphasis be put on developing racial understand
tevge ; requiring black history) and on human relations train
in the Preparation of teachers. The School Board should requi
teachers to have an understanding of the black experience :

should emphasize human relation skills as criteria for employme
and promotion.

H L Recommendation: Mechanism for Students and Parents to Voice
Concerns.

There should be an opportunity (mechanism) for students
parents to voice their concerns about race relations issues.

Justification: During the meeting with the students fr
Charlottesville High School, several students expressed

Or would have been more easily defused if students had been ab
to voice their feelings, complaints and concerns in a tipe
fashion. Parents and other community members, too have said th

they want an opportunity to convey their concerns in
comfortable, risk-free manner.

Implementation: The Charlottesville High School student counc
should work with its Sponsor and with school counseling staff aj
School administrators to develop an appropriate and reliab]
mechanism through which students can voice their concerns abo
race relations issues. It s important to develop
mechanism--an ombudsman or a mediator, perhaps--that student
will use and one which students, staff, parents, an
administrators consider effective. In addition, each schog
should consider having its own volunteer, perhaps a parent who
part of the black community and comfortable at school. Th

person might be willing to bpe available for parents and t
community.

In conclusion, the subcommittee on Teachers and Staff proposed th
following general recommendations.

1) The central administration must renew and expand its commitment ¢
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progress nce race relations in the Charlottesville City Schools.
an relations in-service should be a continuous process that is

encltigy egrated into the regular workday activities of the schools.

and feelin
olves throuy
a major ro
titude whi
ter learni
lon which
111 evalua
An  relatig

relations in-service training should be conceptualized to
teachers to adapt what they 1learn to their particular

n relations in-service training should utilize greater
uative methods to determine the effectiveness/usefulness of

)eans of t
versities

lgg:r:ta?dé ittee on Curriculum and Enrollment of the Task Force on
buld - cation was charged with investigating efforts to promote
ierieigguj evement by all students, with special emphasis on the

r employme nority students.

0 Voice ing to meet its charge, the subcommittee reviewed major

B ent s the literature, met with teachers and administrators and
nts . = in meetings with staff, teachers, students, parents, and

e of the community. As a result of these efforts the
dents  £p ame to the conclusion that the strategies most likely to
ressed  ti cademic performance of minority students are, for the
1, 1985 as: e same as the .strateglgs identified in the research on
ré occurre: 100ls and effective teaching, namely:

fﬁ geegigz, administrative leadership

e said tha high expectations for all students

erns in defined instructional objectives

orderly environment for learning
systems for monitoring learning

ent councl parent and community support

g staff ar

¥ J J 2 : s [] :
d reliab] tee believes that raising minority students academic

d aspirations is achievable as part of a long-range plan

ey provement that will benefit all children, but that such
e g . will require some basic changes in attitudes, in the
B s ege program and in the allocation of resources.

=} ’ 9 n o

Ach  schoc
rent who j
pol:, Thj
-S and th

atement of the School Board indicates strong commitment
needs of all students and to equality of educational

preliminary data (Appendix D) seem to indicate that
are underrepresented in advanced courses and achieve
~ competency tests as compared to their white

Posed €8 n: Make Support for Minority Academic Achievement

P 2 Major Priority.
to fulfill completely its stated mission regarding

mitment ¢
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equality of educational opportunity, the subcommittee recomm
that the School Board establish the following priority, Wl
shall become an objective in the 1long-range plan required by
State Standards of Quality:

"Improvement in minority students' achievement and
aspirations as measured by standardized tests, grades,
retentions, dropout rate, enrollment in advanced courses
and programs for the gifted/talented, post-high school
plans and participation in non-athletic extracurricular
activities."

Justification: In a memo to the Charlottesville City Sc
Board dated March 1, 1985, Dr. Richard D. Greig, principa
Charlottesville High School (CHS), recommended collecting
analyzing data on the differences between the class enrollm
and performances of black and white students. He reported
following areas were being reviewed or were scheduled for rev
program offerings; course descriptions; outlines (by units)
time frames; grading policies, standards, and patte
registration and scheduling; student success levels.

The subcommittee concurs in the need for analysis and evaluati
Data is necessary for school administrators to plan progr
That data should provide information on the enrollment in cla
and class performance records of black and white students.
information was collected in 1976 and, if assessments of progr
are to be made, must be made available again. Without the da
school administrators cannot reasonably assess strengths

weaknesses or judge whether the curriculum is meeting the ne
of all students.

Implementation: The subcommittee recommends that in the ea
fall of each year the Department of Finance/Data Process
prepare a report for the School Board which provides data
minority student achievement as measured by standardized tes
grades, retentions, dropout rate, enrollment in advanced cours

post-high school plans, and participation in non-athle
extracurricular activities.

A number of important questions have been raised by members
the School Board and members of this Task Force. It is ho
that by gathering and analyzing the data proposed above, th
questions will be refined and the answers will point to

initiatives that will continue to promote academic achievement
all students.

uestions:

1. What percentage of each ethnic group are high achievers

the SRA tests? What percentage are low achievers on th
tests?

2. Do out-of-school factors, especially socioeconomic stat
explain most of the differences in achievement among group

12



tee recomm ich can the schools be expected to do?

iority,
equired by oes the achievement of black students in Charlottesville
- schools on SRA tests compare with the achievement of
udents throughout Virginia? Throughout the nation?
nent and
i grades, students succeeding in some elementary and
coursesiy chools at greater rates than in others?
jh school
irricular ority students participating in academically-oriented
iIrricular activities? 1In regional science fairs?
 City sSct 4
brincipal ity students enroll in post-secondary educational
llecting ~at the same frequency rate as their majority
S enrollme rts?
reported
d for revi .
y units) ON PARENTAL AND COMMUNITY INVOLVEMENT

d  patter

"of the Subcommittee on Parental and Community
to identify activities which will enhance parental and

1 evaluati ent in the schools as a way to increase student

N progra; demic program.
1t in clas
ldents. N
» of progr
ut the daj - began its assignment with the assumption that
rengths positive parental and community involvement are
ng the ne t if school is to be a successful experience for
th of all races. The subcommittee was aware that
] in the school experience at home and at school
N the ea; linked to student success. It was clear that many
Processj rents, for a variety of complex reasons, found it
les data help their children do well in school.
lized test
*ed course the investigations of the subcommittee confirmed

1on-athlet . What 1is impressive, however, is the degree to

and discussions of the entire task force underscored
aps paramount, importance of parental and community

members demic success. The crucial importance of this issue
t is hop ffects all other issues before the task force.
bove, the

int to sue seems as difficult to solve.

ievement

'@f made by the subcommittee is the way changes in our
-erns, and expectations are affecting parental and
nt. Four social changes were identified which must

) the nature and extent of parental and community
*hievers

3  on the

ren live in homes in which both parents work.
f of children 1live in homes with Jjust one
nt present.

y =

C status
Ng groups
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Recommendations:

Fewer Charlottesville taxpayers have children 1in

school.

4, The schools attempt to retain in school and educate far
more children who find it difficult to succeed.
Students who in earlier generations would have 1left
school to work as well as many who might not have been

inschool "“at all ' are now part of the regular school
population.

l.

Recommendation: Endorse the Recommendations in "Assuring Eg
The subcommittee endorses the recommendations co i

and community involvement in the report of the Educational Iss

Task Force, "Assuring Equity," presented to the Charlottesv
City School Board on March 18, 19s85. The report i

from the School Administration or the Department of Commus
Development.

Justification: The Issues Task Force was broad-based, thoro

and systematic in its approach.

Implementation: The School Board has implemented a response jp
for each of the Issues Task Force's recommendations.

Recommendation: give Policy Priority to Increasing School and
Community Involvement.
The School Board should give the highest possible
increasing parental and community involvement in
education. A major analysis of polic
conducted to identify ways in which al
practices, and personnel might be gui
policy declaration. The essence of t

€s--even those which do|
seem, at first, to be related to community involvement--f
question should occur: Can we do this in such a way as

positively involve parents and the community for the benefit
students?

Justification: Parental and community involvement are affed

by a wide variety of policies; improvement in involvement
important and must be addressed across the board.

Implementation: It is of paramount importance that the schoi
work toward building a view of education as a Cooperative effo
Parents should be involved as soon as the child

is entered i
kindergarten. School personnel should let parents know
decisions are being made on behalf of the child which will shi

his/her school career. It should be mandatory that parents ;
involved in those decisions. School staff and administrat]
should consider other ways to encourage parents to
involved. These could include 1) increasing the

visits and providing compensation for visiting
after-hours work involved, 2) evaluating the
involvement efforts of teachers and principals, 3)

14



and other organized means of community involvement, and 4)
oping better means of communicating with the home and the
ity.

ldren in

ucate far

succeed.
ave left
have been
ar school

idation: Mandatory In-service Training to Improve

, Parental Involvement.

are two parts to this recommendation. First, schools
e encouraged to develop in-service programs which focus

ferent ways of increasing and making good use of parental
ment. Second the programs should be applicable to

1 schools to help school personnel meet the needs of the

they serve (See Recommendation 1, page ).

suring Equi
rning parer
ational Iss
harlottesvi

is availsz
of Commun

tion: The need for in-service training to help teachers
their understanding of the community and to find ways to
parents in their children's education was supported by
everyone speaking before the Task Force. Evidence
that some degree of racial and socioeconomic
ivity exists at all levels and inhibits participation
50 Recommendation 3, page 9).

3ed, thorot

ation: The School Administration should give parental
nt priority in in-service plans. In-service planners
velop programs which could help teachers recognize the
nd socio-economic barriers to parental and community

- An in-service day devoted to planning for community
nt should be an annual requirement.

response p

J

School and

> priority

n chlldr§ lation: Provide Priorities for the Coordinator for

ces shouly . School/Community Relations.

l's polici osition of Coordinator for School/Community Relations
higher le clarified with respect to its job description so that

tion is th and community involvement is emphasized.

' which do

lvement--t cation: School Board policy already supports this

a way as n for this purpose.

he benefit

ion: The School board should review the job
of the Coordinator for school/community relations.
1 assign clear priorities to the work to be done so that
ontacts with parents and involvement in the community
dence over other, less direct, public relations

are affec
volvement

the scho
ative effo n: Provide Aides for Parents.
entered - provide assistance to the traditional parental
ts kQOW v ies should be instituted when parents appear to be
ch will sh tant or unwilling to fulfill their responsibilities.
E parents d supplement, not supplant, parental roles. Examples
dministrat utors, advocates, Yfoster schoolparents", Big
become m ers, etc.) and will be specified later.
imber of
ind for

n: Many well-proven models show that various forms

) commun involvement can enhance student achievement.

' support:
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Implementation: The School Board should direct
recommend program alternatives. If tutors or Big Brothers/Bi
Sisters are used there should be sensitivity to the match as |
as follow-up and evaluation. The university students who s
as big brothers/big sisters should be well screened and
children should have some understanding of the purpose of
program; they should be told what to expect ang what not
expect from their big brother/big sister. The volun
coordinator should develop a Program for follow-up.

Recommendation: Hire Counselors for the Elementary Grades.
Counselors should be provided for children in the element
grades, with a focus on early identification and intervent
emphasizing parental and community involvement at the earl]
signs that a child is not achieving as expected or is
involved in school and learning.

Justification: Much evidence suggests that the signs of prob:
academic failure are evident in the early grades. There is 3
some evidence that if children who are identified as proba
failures receive counseling early in their school career, ¢t
Will remain in school and are more likely to work to deve
their potential.

Implementation: The School Board should consider the additio
elementary counselors or the possible redefinition of the pres
counseling positions. Emphasis should be on counseling

the counselors ability to éncourage a healthy self-image.
School Board should ask City cCouncil to consider additic
funding if necessary, after a thorough re-examination
currently available personnel and their job descriptions.

Recommendation: Emphasize Programs wWhich Foster Private Secto

Involvement.
Programs which foster involvement by the private sector should
emphasized (e.q. "Adopt a School" programs for clubs

companies, endowed chairs, educational foundations, ete?)

Justification: Increases in involvement by the private seg
may increase funding. Business involvement in the schools 3

can reinforce the validity of schooling to life and provide r
models.

Implementation: This should be done at each school, also.
schools should identify groups as well as businesses that

help interest ang motivate their students. A committee should
formed in each building to develop ways to reach out“tg
appropriate groups and businesses.

Recommendation: Involve Blacks from the Community and the
University.

In addition to such valuable special efforts such as B8]
History Month, an ongoing program of involvement of blacks
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1ity and the universities should be emphasized at all
d in all areas. Special attention should be given to
the many resources of the Carter G. Woodson Institute

't staff
others/Big
match as
ts who se
ened and
rpose of
what not
he volunt

Positive role models increase self-esteem and
ng black youths and improve racial attitudes among
and staff.

tion: School administration should develop a resource
 teachers. The guide should contain the names, areas of

Grades. - and information on how to reach a variety of black men
e element ‘who are involved as professionals, craftspersons, or
intervent s in the community. It should contain a listing of
the earli filmstrips and information on the sources and resources
d or is ivailable to help the teacher incorporate the black
in a unit of study or to develop a unit specifically
the black experience. (See Recommendation 2, page 8)
s of proba
There is On Improve Opportunities for Later Learning.
as proba to its traditionally impressive and positive direct
career, t education, the City should seek to improve minority
k to deve come childrens' opportunities in school through

s at its disposal. Such means inlcude expansion of
ort, development of early intervention programs for
risk, and coordination of other city programs
e addition _ ial services, health services, etc.) which impact

f the pres nt from which tehse children come.

eling and

f-image. Educational success for minority and 1low income
r additig ritical to the city's future. To the extent that city
amination is responsible to address such proglems as poverty,
ions. g, crime and social disorganization, its efforts

potential for educational success for children from

ent. Since all evidence suggests that the earliest
fe are the most 1mportant building blocks for future
7 investment here is a wise strategy.

vate Secto

tor should
' clubs

etc.) n: The City should conduct a review of the polices

| s of its housing, social services, health , mental
retardation, day care, and other programs similar
lucted by the school board for education (see
n #V.2. p.13), asking, "Is there a way we can direct
to improve future educational success for children

rivate sec
schools
provide

1, also.
ses that
tee should

out to

: Expand Community Education Programs.

cation programs such as CLAS/S, and other programs
sored by the city and the schools should be
ded and targeted as one way to enhance parental
r children at risk of failure.

nd the
Community Education offers a range of excellent
ch as Bl summer/after school program, CLAS/S, is only one

f blacks £ t is possible. That program aids parents who work




and provides Supplemental educational experiences for ¢
children. Other brograms could be developed which could buil
parent/chilqd experiences, or which would meet parent ne
These would help parents become comfortable with the |

setting and increase thejr involvement with their
education.

Implementation: The city shoulqd consider proposals to incr
scholarship Support for low-income children. Perhaps chur
and businesses could be eéncouraged to offer scholarships as y
Piedmont Community College has offered to join the school
offer a range of activities to bring parents to the scho

Church groups or other service groups could provide child
for school functions.

L), Recommendation: Encourage Civic Support of Schools.
Mhe ~3g. e e T .
The.city government should take the 1leaq in éncouraging ¢

Support of schools through its communications ang influence j§
the industrial, commercial, and civic structure.

Justification: Sensitive business policies can Create
environment which is Supportive and, in that way, can
parents help their children. Often it is necessary for

organization to take the leaq.

Implementation: The city might be éncouraged to allow leave
barents to visit their childrens: schools as an example of

way in which business coulg Support parental involvement
education. As another example, the city's contract for cj
television service could include increaseqd services to

educational System. Sensitive policies shoulq be covered in
press.

b s SUBCOMMITTEE ON POST-SECONDARY EDUCATION AND TRAINING

The major objective of the Subcommittee on post-secondary educat
and training was to identify ang recommend strategies that W)
éncourage all students to make appropriate and challenging pl
regarding their post-secondary education andg career goals.

Background

In pursuit of this major objective, activities of the subcommiti
were directed toward the identification of the Post-secong
education ang training plans of Charlottesvilile High Schoo1l studen
investigation of the processes of Ccounseling, career planning,

student decision making in the high school; and the location
existing Cooperative efforts between Charlottesvilile High Schoo] :
colleges, universities ang other post—secondary education ang train;

organizations which are designed to provide opportunities
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s for Gl i : " ] 4

~ould buiga : tion: Require Direct Parental Participation in Studer
barent ne N Adyisinq and Planning. ;

1 the sct ville Public Schools should implement a student
| i ! planning process which requires the involvement of the
LY childzxs ” : :

' parents, and the school counselor in formulating

3 to incre
laps churc
hips as we
e schools
the schoo
e child s

: Nationally, the college attendance rates of
- have been dropping (American Association of State
ind Universities, 1985). In Virginia, there is a large
between the college going rates of white and black
graduates--63% for white graduates, 51% for black
(Scott, 1982). At least part of the problem stems from
mic planning and a lack of involvement on the part of
One recent study of minority students in Virginia finds
lority of black students who plan to go to college are
college preparatory program (Scott, 1982). Most of
students rely heavily, if not exclusively upon their high
guidance counselors with little ar . no parental
ent.

uraging ci
nfluence

Create
o can

sary for : : : ks :
4 tation: Beginning with the transition from middle school

school there should be an annual meeting between the
low leave and guidance counselor with parental participat%on
ample of . Student academic and career goals, aptitudes, prior

wolvement performance, and motivation would be reviewed.
ict for cal ar alternatives and consequences of decisions for careers
7ices to -secondary education would be discussed and a plan signed
wered in three parties would result from this annual meeting.

.parents hesitate to participate, a relative or trusted
nee may be present, too.

:ndation: Require Post-graduation Planning.
ottesville High School should require each senior prior to
ation to provide evidence of planning and commitment to

J
4

ry educati on one of the following: (a) continued post-secondary
. that wou tion or training as evidenced by admission to at least one
nging pl; condary education or training program (b) employment as

ed by a written statement from an employer (c) service in
the Armed Forces as evidenced by enlistment papers. (d)
definite post-graduation plans as reviewed and approved by
opriate school official.

:z?gzggggf ; cation: Typically, a high percentage of graduating high
ol student ‘ seniors do not have definite plans established regarding
anning ; r post-graduation activities as mandated by the State Report
locatién } cellgnce. At Char}ottesv1lle High School. roughly one fifth
School B ﬂm@~thlrd'of CHS seniors do not have definite post-gyaduation
aind traini Due in part to concerted efforts of Charlottgsv1lle High
mities i : 1l teachers and staff, the percentage of CHS seniors who are
e . ided has been declining (PVCC High School Senior Survey,
; 1985). A systematic and continuing effort will be required

" higher expectations of student planning for successful
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post-secondary achievement are to be reached.

Implementation: During the senior year, each student, toge
with his or her parents and a school counselor, should Spe
what post-graduation goals the student hopes to attain during
period immediately after high school and how the student plan
achieve those goals. Then, prior to graduation, the sty
should provide evidence that commitment has been made to a|
of action regarding post-secondary education, employn
military service, or some other course of action.

Recommendation: Conduct Follow~up.
Follow-up studies of Charlottesville High School
be initiated to determine if students actually
post-graduation plans and to evaluate the
students are successful in the actions taken.

graduates sh
implement ¢
extent to

Justification: Due at least in part to the efforts of teach

staff and cooperative programs with other educati
organizations, an increasing percentage of Charlottesville

(from 54% in 1984 to 62% in 1985--PVCC High School Sen
1984, 1985), However, there are no data which indic
actually implement their plans, and of those,
prepared for successful performance.

ior suri
ate how i
how many are j

Implementation: Charlottesville High School should commit its
to regqular follow-up studies of its graduates and ses
cooperative agreements from area colleges, universities,
employers to provide feedback regarding the academic or
preparation and performance of 1its graduates. Pvcec will
with CHS in developing a form for follow-up.

Recommendation: Require Financial Aid Planning During the Juid

Year.
Each high school junior should participate in a finang
assistance workshop in which sources of financial aig

reviewed and the opportunity to complete an application
financial assistance is made available.

Justification: Often students, especially minority students,
not seriously consider post-secondary education and train
simply because they feel the associated costs remove
opportunities from the realm of possibility. In a recent st
of Virginia high school students, 54% of black students who
in an acadenmic high school program reported they could |
continue their education without government aid. This fig
compares with only 12% of white students in academic programs |
reported major financial barriers. (Scott, 1982). As
Virginia generally, students at Charlottesville i
frequently reported that financial barriers are major reasons |
college attendance is difficult or not possible (CHS Intervie
1985). There are available many different types of educatio
aid for students in need even with recent government cutbagi
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- Lol
ite available resources in Virginia, the percentage of
ity college financial aid recipients who are black has been

ent, toget ng over the past five years. (Virginia Community College
l:lould Spe C 1985) 5

in during

dent plans tation: Charlottesville school officials should request
the stug leges and universities to provide financial aid workshops
de to a p L high school juniors and seniors irrespective of the

employme ! intentions of attending a particular post-secondary
n agency or institution. All students should be required

cipate. By requiring the completion of an aid

) tion, students would learn what types and the amount of
luates shao ce available to them and may lead to greater
blement th r pation in post-secondary education for all students at
it to wh ottesville High School.

: Support Co-operative Prodgrams.

of teache programs between Charlottesville High School,
educatio L Virginia Community College, the University of Virginia,

esville H Monticello Area Community Action Agency should be

high sch ' ged and supported. An evaluation, dealing with the

nior Surwv , of these programs, should be initiated.
ate how m

any are w qut,ﬁn: Cooperative programs between Charlottesville High

, the University of Virginia, Piedmont Virginia Community
: @ and Monticello Area Community Action Agency exist which
ommit its ge attendance, particularly among minority students (MACK
and  sect ' m, Project Discovery, CHS/PVCC School-to-College Project).
Sities, Se programs deserve the recognition and support of city
jic or nt, the city school board, and community leaders.
C will we ‘er, these programs are all relatively new and have not yet
- assessed regarding their impacts. Therefore, some
; ve structure should be developed to guide judgments
ng program success in producing desired results.

entation: Recognition, and where appropriate financial
, should be given by City Council and the School Board to

L.cation grams identified above. The school administration should
€ a process whereby the high school together with
‘ating institutions would evaluate program success in
tudents, | g established objectives.
ld traini
‘emove su ndation: Establish a Business Advisory Board.

ecent stu A Business Advisory Board made up of owners, managers, and
ts who we ac istrators of local business and industry should be

9OUId_ | ed, possibly under the Education Committee of the Chamber
his figu mmerce. The purposes of the Board would be 1) to help
rograms inate school programs with the present and projected needs

). As ¥ f business, 2) to inform students of opportunities in

igh Scho §tasville, and 3) to help students find appropriate jobs by
reasons wj them more information on what is available and what skills
Interviews lities are required.

education:

t cutback : This was a priority recommendation of the
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Employment and Training Commission. During hearings conducts
that Commission, it became apparent that there was
'information gap' between 1local schools and area busine;
Although the Commission did not focus exclusively on ming
needs, their recommendation seems appropriate to the issu
hand. It is felt that such a program would benefit many min
students. This recommendation was forwarded by the &}
Development Commission Subcommittee on Race and Employment ap

Implementation: The Chamber of Commerce has organized sey
short conferences designed to promote business-educs

partnerships. These could provide the base from which to buj
regular advisory board.

p Recommendation: Strengthen Job Readiness Programs.
The job readiness pPrograms currently operating in Charlottesy
should be strengthened. First, the high school should offer
job counseling for all students, including those who do not
to continue with their education. Second, job search cli
should be small so that each student's brogress can be monit
carefully. Third, the job search/career counseling pro
should provide an opportunity for students to learn about
options and requirements. This should begin soon enough in
high school brogram to allow for both planning andg chat
Fourth, the program should include presentations by minoritie

a variety of professional and non-professional positions
Charlottesville.

Justification: a young person makes job/career decisions bas

in part, on his/her experience and ideas of what the options
be. Some minority students may be limiting their job choices
reasons that have less to do with interest ang ability than j
their background. These could include such factors
range of minority role models and the limiteq experience
expectations of family and friends. While a strong
counseling program in the schools cannot replace the priy
sSupport systems (family, friends, etc.) it can help by provig
students with more information, by helping them develop a wj

range of experience and by Supporting and encourag
achievement.

Implementation: The program should be developed in conjunct
with the program which requires parents to become involved in
Process of academic/career planning (See Recommendation 1 in ¢

: 1) Were measur
the goal of each recommendat:
some group

ach recommendat
3) Were specific activities planned and implemented in relation to

reécommendation? 4) Were requests for funding or additional sup
made if needed? 5) What outcomes related to each recommendation |
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lditional work needs to be completed?

CONCLUSION

many maine i
Yy the sc “were made aware that the problems black youth
loyment ar are substantially tied to the disproportionate
ce. cks experience problems of poverty, unemployment,
‘ of transportation, and crime. The schools cannot
inized sev ’ except by the success of education itself. At
1ess-educa the problems which, in large measure, prevent
.ch to bui s in community from helping children succeed in
tted to breaking into that cycle. To the extent
resources can help, there is a compelling reason
arlottesv
ld offer this report was conducted on October 2, 1985. 1In
© do not | nts made at that hearing, the Task Force would
arch cla in January, 1987 to evaluate progress on the
be monit; to propose further action, as necessary.
ling pr ®]
rn about
2nough in
and Ch‘
ninorities
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sions bas
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' Choices
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erience
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TABLE II

UNEMPLOYMENT IN CHARLOTTESVILLE

BY CATEGORIES, 1970-1980

BLACK

OTHER THAN

WORKERS

D

BLACK

[ ]

% UNEMPLOYMENT

MALE FEMALE

1980

ALL

HALE FEMALE

1970

SOURCE: 1970 U.S. CENSUS, 1880 U.S. CENSUS
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TABLE I

EMPLOYMENT OF BLACKS AND OTHERS BY JOB CLASSIFICATIC
CHARLOTTESVILLE, 1980

BLACK ALL
WORKERS WORKERS

%55, s

TOTAL NUMBER EMPLOYED

40000

6,277 ’_Q_Zil
3,188

79 932% 88.2% N ol » 309
) Wl ik | el N2

4 4
o 7 i e 23 % 5%

A OA;.L PROFE%SIONAL TECHNICAL CR%FT ssn;nca 5 OPERATORS
K CUPA
s MANAGERIAL*  SALES % REPAIR OCCUPATION ® A50RERS

JOB CLASSIFICATION

% CANNOT BE ACCURATELY COMPARED TO 1970, AS OCCUPATIONAL GROUPS
WERE SIGNIFICANTLY ALTERED FOR THE 1980 CENSUS,

SOURCE: 1980 Census



3SIFICATIO! TABLE IV

gin:
- EDUCATION: YEARS COMPLETED
~ (Charlottesville, VA - Persons 25 yrs. & older)

TOTAL WHITE BLACK OTHER % BLACK
- 4,297 2,897 15370 30 31.9%
(19.5%) (16.2%) (36.2%) (8.2%)
3,373 2,469 875 29 25.9%
(15.3%) (13.8%) (23.1%) (7.9%)
4,696 3,837 809 50 i1.2%
. - (21.3%) L5y (21.79%) (13-7%)
56.1% 51.5% 81% 29.2%
2,824 2,356 407 61 14.4%
-~ (12.8%) (13.2%) (10.7%) (16.7%)
=
6,809 6,298 326 185 4.8%
(31.0%) (35.3%) (8.6%) (50.7%)
21,999 17,847 3,787 365 12.2%
(100%) (100%) (100%) (100%)
2,309
2%
3% Source: 1980 Census
ERaliTDRS
30RERS
ROUPS
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TABLE III
“POVERTY STATUS OF CHARLOTTESVILLE FAMILIES

FAMILIES 8,695 6,919 1,651 125

FAMILIES 646 316 318 18
BELOW POVERTY (7.5%) (4.6%) (19.2%) (14.4%)

POVERTY-LEVEL 496 227 254 18
FAMILIES WITH (5.7%) (3.3%) (15.4%) (14.4%)
CHILDREN UNDER

18

Source: U. S. Census of population & housing, 1980



ng, 1980

TABLE V

RACIAL COMPOSITION OF CHARLOTTESVILLE, 1980

ASIAN AND
WHITE BLACK PACIFIC ISLANDER | SPANISH
TOTAL # % # f # % # %
139,916 [32,131 | 80.5% | 7,229 | 18.1% 379 9% 376 |.9%
[ 8,668 | 6,919 | 80% | 1,651 | 19.1% 54 6% 71 |.8%
15,656 |13,093 | 83.6% | 2,333 | 14.9% 151 1% 141 |.9%
118,116 |14,788 | 81.6% | 3.114 | 17.2% 159 1% 173 |.1%
Source: Census of Population & Housing, 1980
TABLE VI
SCHOOL ENROLLMENT BY RACE IN CHARLOTTESVILLE, 1980
TOTAL WHITE BLACK OTHER % BLACK
460 309 109 42 23.7%
265 162 78 25 29.4%
i 3,457 2,285 1,067 105 30.9%
2,009 1,351 624 34 31.1%
8,860 8,069 564 227 6. 4%
15,051 12,176 2,442 433 16.2%
(100%2) (100%) (100%) (100%)
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APPENDIX A

TASK FORCE CHARGE
AND
MEMBERSHIP LIST




RACE RELATIONS/EDUCATION TASK FORCE

The purpose of this Task Force shall be to investigate the race
relations in the public schools and to examine initiatives and
existing programs that aim to reduce tension and promote
academic achievement. The Task Force shall work with City
staff, school administration, the Charlottesville Social
Development Commission and the Charlottesville School Board
to develop recommendations for action plans designed to improve
educational opportunities for all students.

Three representatives of the Social Development Commission
Three representatives of the Charlottesville School Board

Two representatives of City Council

One representative of Charlottesville Public School Teachers
One representative of Charlottesville Public School Counselors
Two representatives of Charlottesville Public School Students
One representative of Piedmont Virginia Community College

W AND EVALUATION:

The Task Force will be advisory to the Social Development
Commission and report to the Commission on a regular basis.

Department of Community Development will provide staffing
in cooperation with the Charlottesville School Administration.

D.C.D.
2/25/85
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II.

III.

Iv.

TASK FORCE ON RACE RELATIONS & EDUCATION

SUBCOMMITTEE ON TEACHERS & STAFF

Dr. Clifford Bennett, Chairman Charlottesvi]]e School Board
2312 Glenn Court
Char]ottesvi]]e, VA 22901

Rev. Alvin Edwards Social Development Commission
1301 Gordon Avenue
Char]ottesvi]]e, VA 22903

Dr. Virginia Schatz Charlottesvilie School Board
1602 Jamestown Drive
Charlottesvi]le, VA 22901

SUBCOMMITTEE 0N CURRICULUM & ENROLLMENT

Mr. Stephen D. Campbell, Chairman Social Development Commission
101 Robertson Lane @
Charlottesvi]]e, VA 22901

Mrs. Sylvia Elder Counselor, Charlottesville Hig
1809 Brenda Court
Char]ottesvi]]e, VA 22901

Mrs. Betty Pittman Teacher, Charlottesvilie High §
2244 Brandywine Drive
Char]ottesvi]le, VA 22901

SUBCOMMITTEE ON PARENTAL & COMMUNITY INVOLVEMENT

Mr. John Pezzoli, Chairman Char]ottesvi]]e School Board
518 North 1st Street
Char]ottesvi]]e, VA 22901

Mr. Lindsay Barnes City Counci]
700 Lexington Avenye
Char]ottesvi]]e, VA 22901

Mrs. Elizabeth Gleason City Council
1831 Yorktown Drive
Char]ottesvi]]e, VA 22901

SUBCOMMITTEE ON POST-SECONDARY EDUCATION & TRAINING

Dr. Robert Templin, Chairman Piedmont Virginia Community Co
Dean of Instruction

Piedmont Virginia Community College
Route 6, Box 1A

Char]ottesvi]]e, VA 22901

Miss Dawn Jackson Student, Charlottesvilie High
1534-8 Cherry Avenue
Char]ottesvi]]e, VA 22903

Mr. Chris Weber Student, Charlottesvilile High
8 Lester Drive
Char]ottesvi]]e, VA 22901 —~
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MULTIETHNIC COMMITTEE
1985

BUFORD
BUFORD

BURNLEY-MORAN
CHS

CLéRK
GRéENBRIER

JOHNSON
JOHNSON

VENABLE
WALKER
JACKSON-VIA

JEFFERSON ANNEX

CHARLOTTESVILLE PUBLIC SCHOOLS

MULTIETHNIC COMMITTEE

Committee began working in May 1982, Each school has a
committee, Two principals serve as members of the
'ed by an administrator from the central office.

committee are:

that will foster understanding, acceptance and
among people of different cultures.
awareness of the purpose and importance of a multi-
e in developing resources built around our present
al Studies Standards of Learning objectives.
-ies relative to multiethnic influence between the

of multiethnic events (i.e. Afro-American History

for staff and to assist in planning systemwide work-
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MULTIETHNIC COMMITTEE
1985

BUFORD
BUFORD

BURNLEY-MORAN
CHS

CLéRK
GREENBRIER

JOHNSON
JOHNSON

VENABLE
WALKER
JACKSON-VIA

JEFFERSON ANNEX

CHARLOTTESVILLE PUBLIC SCHOOLS

MULTIETHNIC COMMITTEE

I
Committee began working in May 1982. Each school has a

mmittee., Two principals serve as members of the
ed by an administrator from the central office.

he committee are:

that will foster understanding, acceptance and
among people of different cultures.

awareness of the purpose and importance of a multi-
e in developing resources built around our present
1 Studies Standards of Learning objectives.

ties relative to multiethnic influence between the

of multiethnic events (i.e. Afro-American History

for staff and to assist in planning systemwide work-
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CONTACT LIST FOR THE NEIGHBORHOOD ASSOCIATIONS IN THE
CHARLOTTESVILLE FEDERATION OF NEIGHBORHOOD ASSOCIATIONS

(P = President; R = Representative to the Federation)
RESIDENT: Linda Bowen; 716 Palatine Avenue; 296-9497

CKS-RUGBY-PRESTON NEIGHBORHOOD ASSOCIATION 22903
/R David H. Nelson; 1504 Dairy Road; 293-5750

JELMONT NEIGHBORHOOD ASSOCIATION 22901
Danny A. Bowen; 716 Palatine Avenue; 296-9497
Lawrence Burruss; 813 Elliott Avenue; 293-3950

HARLOTTESVILLE HIGH SCHOOL NEIGHBORHOOD ASSOC IATION 22901
/R Robert P. Carter; 1618 Yorktown Drive; 296-2281 (Member of Exec. Comm.)

IFEVILLE NEIGHBORHOOD ASSOCIATION 22903
Celestine Harbert; 740 Nalle Street; 977-0274
Stephen H. Taylor; 712-A Nalle Street; 295-0360
Bob Newman; 335 6th Street, S.W.; 293-5548 (Treasurer)

Y'S SPRING NEIGHBORHOOD ASSOCIATION 22903
Susan Hackett; 2637 Jefferson Circle; 293-9774
Ilene Rialton; 2526 Jefferson Park Avenue; 977-1418 (Secretary)

EENBRIER NEIGHBORHOOD ASSOCIATION 11901
Ronald E. Fischer; 107 Wilson Court; 973-3763
Buck Hennigan; 1652 Brandywine Drive; 296-3773

FFERSON PARK AVENUE NEIGHBORHOOD ASSOCIATION 22901
Lawrence Whitlock; 3 Gildersleeve Wood; 295-4809
Jane Biltonen; 114 Oakhurst Circle; 293-8626

JHNSON VILLAGE NEIGHBORHOOD ASSOCIATION 22903
‘ Augusta Hankins; 720 Village Road; 971-3825
Meredith Richards; 1621 Trailridge Road; 295-6234
Wesley Kilbrith, Jr.; 706 Shamrock Road; 295-6741 (Vice President)

ENIS MOUNTAIN NEIGHBORHOOD ASSOCIATION 22903
William Rodman; 117 Bollingwood Road; 977-8278
Mary Susan Payne; 310 Kent Road; 971-5609

ORTH DOWNTOWN RESIDENT ASSOCIATION 22901
Gib Akin; 501 Park Hill; 977-0266
Stephen Campbell; 101 Robertson Lane; 971-7029

SE HILL NEIGHBORHOOD ASSOCIATION 22901
Lilly Mae Brown; 902 Henry Avenue; 293-8283 (Member of Exec. Comm. )
TARR HILL NEIGHBORHOOD ASSOCIATION 22901

/R Phillip Crosson; 612 Brown Street (no phone)
NABLE NEIGHBORHOOD ASSOCIATION 22903

Calvin Wilbourn; 428 15th Street, N.W.; 295-3347
Charlotte Sherman; 1858 Field Road; 295-2816 (Corresponding Secretary)

GEDALE NEIGHBORHOOD ASSOCIATION 22901
R Randy Rains; 754 Orangedale Avenue; 295-8795
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APPENDIX D

DATA ON SCHOOL
PERFORMANCE




- ENGLISH

 English 9A

. English 9G
English 9B
Reading
Theatre Arts

|
- MATH

Advanced Geometry

Advanced Algebra I
 Algebra I

. Algebra I (Part I)
 Pre-Albegra

' Basic tMath

WECEP Math

| SCIENCE

RBiology I
Earth Science

Applied Biology

FOREIGH LANGUAGE

' Spanish II (M)
' Spanish I (R)
Spanish T (M)
' French II (M)
French I (R)
"French I (N)
French III
German I
German II
Latin I

SOCIAL STUDIES

World History (G)
World History (A)

HUSIC

Band
Orchestra
.Chorus

1983-84 l{iddle School Registration
for
1984-85 CHS Classes

Applied Earth Science

Subtotal 5

WHITE

103
101
22
8
12

54
19
al
39
18
28
16

79
92
22
18

30
10

OVERALL
PERCENTAGE 31.8%
BLACK
BLACK % BLACK
17 14.1
58 36.4
33 60.0
19 70.3
4 25,10
9 14,2
2 9.5
21 29.1
15 - iy
23 56.0
30 51.7
8 33.3
14 15:0
44 32.3
21 48.8
29 61.7
9 18.7
3 33.3
9. 29.0
4 7.2
0 0.0
9 45.0
0 0.0
3 60.0
0 0.0
4 16.6
41 38.6%
1 4.0
0 0.0
4 11.7
0 0.0
4 30.7



BUSIHNESS

Typing
Introduction to Business

ART

Art

HOME ECONOMICS

Home Economics
Clothing
Foods

INDUSTRIAL ARTS

Woods Technology I
Metals Technology 1
Basic Technical Drawing

PHYSICAL EDUCATION

Individual Physical Education
Physical Education

| MISCELLANEQUS
. Fundamentals of Marketing

. Driver Education
Education for Employment
WECEP

\

I

WHITE
77

15

13

10

20
16

OVERALL
PERCENTAGE 31.8 &
BLACK

BLACK % BLACK
45 36.8
6 40.0
11 42.3
18 58.0
2 66.0
13 56.5
4 2040
1 14.2
0 0.0
2 33,3
104 L7
2 100.0
5 62.5
2 25.9
9 36.0



Date of Testing

TASK FORCE WORKING PAPERS

Charlottesville Public Schools
Charlottesville, Virginia

VIRGINIA CRADUATION COMPETENCY TEST RESULTS
FOR CHARLOTTESVILLE CITY SCHOOLS

1978-1984

Per Cent Passing Reading Per Cent Passing Math

B W Total B w Tofa
1. 1978 (Fall, (10th Grade) 6.1 91.4  83.4 47,4 88.2  78.2
). 1979 (Spring, 9th Grade) 67.5  93.8  85.6 57.6 92,9  82.1
. 1981 (Spring, 10th Grade) 80.8  98.3 93.3 83.5 98.7 9.2
. 1982 (Spring, 10th Grade) 83.1 99.1 94 .1 76.0 96.2 91.3
. 1983 (Spring, 10th Grade) 85.7 9.0 94.9 "81.5 9.0 92.5

i, 1984 (Spring,

10th Crade) 91.4 97.5 ' 93858 84.2 99.5 94.4
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